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CHAPTER II 
LITERATURE REVIEW 
 
II. 1. NATURE OF THE STUDY 
a. Personality Traits 
1) The nature of personality 
Personality within learners is one of the factors determining their 
success in acquiring second language. Personality plays an important role 
in influencing learners’ willingness in acquiring their second language. 
This idea is supported by numerous scholars who have conducted 
intensive research and even have written books about it. 
According to Troike (2005), he states that there are three factors 
which influence learners in acquiring their second language acquisition, 
they are: linguistic, psychology and social context. Related to this future 
research, our focus is only on psychology where personality takes place. 
Troike also mentioned that learners’ diversity in acquiring a second 
language is also influenced by personality factor.  
Another scholar, Bernard Spolsky (1989) mentions several aspects 
of each individual that support L2 learning; they are Intelligence, 
Aptitude, Learning Styles and Strategies, Personality, and Anxiety. 
Intelligence of students is highly correlated to the school related L2 
learning, but not in functional communication. Aptitude as second aspect 
is closely related to the intelligence. To be successful in learning, 
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students need to figure out their own style of learning best; that is what 
third aspect refers to. Personality and anxiety are different forms for 
applying correct learning style. They are more ‘individual’ than ‘social’.  
In the current report by Yan Zhang (2008), he quotes: “A number 
of theories hold that personality factors significantly influence the degree 
of success that individuals achieve in learning a second language (Gass & 
Selinker, 1994) based on the assumption that some features of the 
learner's personality might encourage or inhibit second language learning 
(Cook, 1996)” 
 
2) Traits 
In psychology, trait theory is an approach to the study of human 
personality. Trait theorists are primarily interested in the measurement of 
traits, which can be defined as habitual patterns of behavior, thought, and 
emotion. According to this perspective, traits are relatively stable over 
time, differ across individuals (e.g. Some people are outgoing whereas 
others are not), and influence behavior. Traits are in contrast to states 
which are more transitory dispositions. 
In some theories and systems, traits are something a person either 
has or does not have, but in many others traits are dimensions such as 
extraversion vs. introversion, with each person's rating somewhere along 
this spectrum. 
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Gordon Allport was an early pioneer in the study of traits, which he 
also referred to as dispositions. In his approach, "cardinal" traits are those 
that dominate and shape a person's behavior; their ruling 
passions/obsessions, such as a need for money, fame, etc. By contrast, 
"central" traits such as honesty are characteristics found in some degree 
in every person - and finally "secondary" traits are those seen only in 
certain circumstances (such as particular likes or dislikes that a very close 
friend may know), which are included to provide a complete picture of 
human complexity. 
 
3) Personality Trait Domains 
 Hans Eysenck (Gazi et al, 2013)  developed a model of three 
universal personality traits, i) Introversion/Extraversion, involves 
directing attention on inner experiences and focusing attention outward 
on other people. ii) Neuroticism/Emotional Stability, related to 
moodiness versus even-temperedness. iii) Psychoticism, related to those 
individuals who are suffering from mental illness. Those individuals who 
are high on this trait have difficulty dealing with reality. 
While Cherry (2013) reviewed five categories which are usually 
described as follows: 
a) Extraversion: This trait includes characteristics such as excitability, 
sociability, talkativeness, assertiveness and high amounts of 
emotional expressiveness. 
16 
 
 
 
b) Agreeableness: This personality dimension includes attributes such 
as trust, altruism, kindness, affection, and other behaviors. 
c) Conscientiousness: Common features of this dimension include 
high levels of thoughtfulness, with good impulse control and goal-
directed behaviors. Those high in conscientiousness tend to be 
organized and mindful of details. 
d) Neuroticism: Individuals high in this trait tend to experience 
emotional instability, anxiety, moodiness, irritability, and sadness.  
e) Openness: This trait features, characteristics such as imagination 
and insight, and those high in this trait also tend to have a broad 
range of interests. 
Another expert mentioned the domains of personality is Dörnyei 
(2005). He described the domains of personality according to Big Five 
model as it follows: 
a) Openness to experience: High scorers are imaginative, curious, 
flexible, creative, moved by art, novelty seeking, original, and 
untraditional; low scorers are conservative, conventional, down-to-
earth, unartistic, and practical. 
b) Conscientiousness:  High scorers are systematic, meticulous, 
efficient, organized, reliable, responsible, hard-working, 
persevering, and self- disciplined; low scorers are unreliable, 
aimless, careless, disorganized, late, lazy, negligent, and weak-
willed. 
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c) Extraversion–introversion: High scorers are sociable, gregarious, 
active, assertive, passionate, and talkative; Low scorers are passive, 
quiet, reserved, withdrawn, sober, aloof, and restrained. 
d) Agreeableness: High scorers are friendly, good-natured, likeable, 
kind, forgiving, trusting, cooperative, modest, and generous; low 
scorers are cold, cynical, rude, unpleasant, critical, antagonistic, 
suspicious, vengeful, irritable, and uncooperative. 
e) Neuroticism–Emotional  stability:  High  scorers  are  worried,  
anxious, insecure, depressed, self-conscious, moody, emotional, 
and unstable; low scorers are calm, relaxed, unemotional, hardy, 
comfortable, content, even tempered, and self-satisfied. 
 
4) Personality and Second Language Learning 
The broad and complex constructs, personality has been defined by 
different researchers in different ways. Allport (1937) called personality 
one of the most abstract words in language and listed distinct meanings 
that were derived from fields as diverse as theology, philosophy, 
sociology, law and psychology. Funder (2001) defines it as “an 
individual’s characteristic pattern of thought, emotion, and behavior 
together with the psychological mechanism-hidden or not-behind those 
patterns”. One of the most widely used definitions was provided by 
Pervin and John (2001) as personality “accounts for consistent patterns 
of feeling, thinking and behaving”.  Either this or that way, the emphasis 
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in these approaches has been on ‘consistent patterns’ which means that 
there is certain constancy about the way in which an individual behaves, 
regardless of the actual situation (Dörnyei, 2005). 
The scientific exploration of personality and how it could be 
measured, began in the late nineteenth century (Moody, 2007). What 
is proposed as the Big Five Model goes back to research conducted in 
1930s and 1940s by Allport, Odbert, and Cattell. The main idea behind it 
was that if there was a certain consistency about how people behaved, 
then this must be reflected in adjectives in the language people used to 
characterize each other. Collecting all the possible adjectives in a given 
language would therefore provide a comprehensive list of personality 
factors, and by submitting these adjectives to factor analysis, we might 
distill a smaller number of underlying personality dimensions or traits. 
However, it took several decades before the Big Five as a solid 
framework appeared and the main researchers who were responsible for 
the final breakthrough were Goldberg (1992, 1993), McCrae and Paul 
Costa (2003) (Dörnyei, 2005). 
Although the traits have been carefully constructed and it is the 
leading trend in terms of personality in the psychology context, Funder 
(2001) still thinks that we cannot derive every personality construct from 
the combinations of Big Five. 
One of the studies among the limited number of studies based on 
Big Five personality model is the study conducted by Verhoeven and 
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Vermeer (2002). They created a thirty statement instrument, including 
five personality domains and asked a teacher to evaluate 241 native and 
second language learners in the Netherlands. Their aim was to see the 
effect on communicative competence. The results showed that L2 
speakers’ openness to experience was related to all aspects of 
communicative competence; extraversion was related to strategic 
competence; conscientiousness was related to organizational competence. 
They suggested that extraverted learners are more likely to employ 
strategies to compensate for their limited language skills. 
 
5) Personality Assessment 
Personality assessment consists of procedures for identifying 
similarities and differences among people in their personal characteristics 
and capacities. The commonly used self-report inventories and 
performance-based measures the cornerstone of the contemporary 
personality assessment, although the implications of personality test 
findings must always be weighed in light of information from other 
sources as well. These other sources include interview responses, 
collateral reports, and historical documents that provide information 
about a person’s prior experience, sociocultural background, and current 
life circumstances. 
Implied in this attention to multiple sources of information is an 
important distinction between testing and assessment. As customarily 
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defined, personality testing refers to the use of psychological tests to 
identify an individual’s personality characteristics, whereas personality 
assessment involves integrating many kinds of information into a set of 
personality-based conclusions and recommendations concerning a person 
who has been evaluated (American Educational Research Association 
[AERA], American Psychological Association, and National Council on 
Measurement in Education, 1999, chap. 12; Fernandez-Ballesteros, 1997; 
Matarazzo, 1990; Meyer et al., 2001). 
Personality assessment derives its purposes from the relevance of 
personality characteristics to making decisions in clinical, health care, 
forensic, educational, and organizational settings. The clinical settings 
are the traditional and perhaps still the most common setting in which 
assessment psychologists conduct personality evaluations. Personality 
assessment in clinical settings is undertaken mainly to address questions 
of differential diagnosis and treatment planning. By clarifying the nature 
and extent of psychological disorder in persons being evaluated, 
personality assessment facilitates decisions about how best to provide 
treatment for them and monitor their progress in it. 
Personality assessment also contributes to treatment planning and 
outcome evaluation by identifying individuals’ personality strengths and 
weaknesses, their adaptive capacities and limitations, their preferred 
coping style, their underlying needs and concerns, and their attitudes 
toward themselves and other people. This information can help clinicians 
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formulate treatment goals in psychotherapy and implement strategies for 
achieving these goals (see Beutler, Malik, Talebi, Fleming, & Moleiro, 
2004; Butcher, 1997; Hurt, Reznikoff, & Clarkin, 1991; Lambert & 
Hawkins, 2004; Weiner, 2004).  
Personality assessment also emerged in nontraditional clinical 
settings as psychologists began to play consultative roles in these 
settings. Personality assessment in health care settings can be helpful in 
identifying psychological aspects of physical illness, monitoring, 
adaptation to chronic illness or disability, estimating tolerance for 
surgical procedures, and revealing the sources of an unhealthy lifestyle or 
poor compliance with prescribed treatment. In forensic settings, 
personality tests, indications of mental impairment can contribute in 
criminal cases to determinations of competence and sanity. In civil cases, 
personality assessment findings related to psychological dysfunction or 
incapacity is often relevant in adjudicating personal injury and disability 
claims. In family law, personality test information about the personal 
qualities and psychological adjustment of children and their parents is 
commonly considered in mediating child custody and visitation rights. 
In educational settings, the results of personality assessments can 
identify the need to provide counseling or special educational services for 
students with conduct or learning problems.  
Personality trait theory is determined by the instruments intended 
to measure the presented dimensions of personality. In other words, 
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personality type instruments measure matching personality type theories. 
There are numerous instruments that measure personality type, including 
the (a) NEO-PI, Eysenck Personality Questionnaire (EPQ), (b) the 16 
Personality Factor Questionnaire (16PF), (c) the Myers-Briggs Type 
Indicator (MBTI), (d) the Keirsey Temperament Sorter (KTS) and (e) 
NEO Five Factors Inventory (NEO-FFI) as the simplified version of 
NEO-PI.  
The NEO-FFI (Costa & McCrae, 1992) is essentially an authorized 
short form of the NEO PI-R. It consists of 60 items from the NEO PI-R 
that are used only to score the five domains: Neuroticism (N); 
Extraversion (E); Openness (O); Agreeableness (A); and 
Conscientiousness (C). It does not contain the items for assessing the 
facets within each domain. The NEO-FFI is designed for use in 
circumstances in which time is too limited to, present the entire NEO PI-
R or only scores on the five domains are required. All the information 
provided on the domains for the NEO PI-R will apply to the NEO-FFI. 
 
b. Learning Strategy 
1) The nature of learning strategy 
According to O’Malley, J. & Chamot, A (1990) learning strategies 
are the special thoughts or behaviors that individuals use to help them 
comprehend, learn, or retain new information. And Oxford, R. (1990) 
explained that learning strategies are the specific actions taken by the 
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learner to make learning easier, faster, more enjoyable, more self-
directed, more effective, and more transferable to new situations. 
Hall, J. K (2001) argues that Learning strategies are goal-directed 
actions that are used by learners to mediate their own learning  In 
specific, the behaviors or actions used by learners to make language 
learning more successful, self-directed, and enjoyable are considered 
language learning strategies. Therefore, persistent the use of the 
strategies for language learning is a fundamental requirement. As a 
result, it affects achievement (Bialystok & Frohlich, 1978; Bialystok, 
1979). 
Language learning strategies (LLS) are defined as “the conscious 
thoughts and actions that learners take in order to achieve a learning 
goal” (Chamot, 2004, p. 14). Through repeated use, these strategies 
become automatic. However, learners, if required, can call them to 
conscious awareness (Chamot, 2005). This, as Littlejohn (2008) points 
out, requires learners to develop some degree of meta-awareness that 
would enable them to think about their thinking, and then analyze any 
learning task and eventually choose the appropriate strategy required to 
accomplish that task. 
Language learning strategies have significant correlation with 
English achievement and proficiency. This statement is also stated by 
Park (1997) found a significant relationship between SILL learning 
strategies and English proficiency as measured by students’ TOEFL 
24 
 
 
 
scores. Additionally, the study showed that cognitive and social strategies 
were more predictive of TOEFL scores than other strategies. Similarly, 
Lan & Oxford (2003) found significant effects for language proficiency 
in Taiwanese elementary school EFL learners’ use of metacognitive, 
cognitive, compensatory and affective strategies. 
Learner strategies are defined as systematic plans, design, 
procedure or maneuvers used during learning. Tudor (1996) stated that 
language learner strategy is any purposeful activity that learners engage 
into promote their learning and knowledge of the target language. Rubin 
(1994) described learning strategies as behaviors that would contribute to 
developing a learner’s language system affecting learning directly. 
Chamot, (1987) stated that Learning strategies are techniques, 
approaches, or deliberate actions that students take in order to facilitate 
the learning and recall of both linguistic and content area information. 
The same perspective is also argued by Troike (2005) in her book. 
She mentions that the differential L2 outcomes may also be affected by 
individual learning strategies: i.e. the behaviors and techniques they 
adopt in their efforts to learn a second language. She believes that 
learning strategy which is used by the learner will determine their success 
in acquiring their second language. 
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2) Kinds of language learning strategy 
There are many kinds of language learning that stated by experts. 
It is typically grouped into three categories, these are, cognitive, 
metacognitive and social-affective (Chamot & Küpper, 1989; O’Malley, 
Chamot, & Küpper, 1989; O’Malley, Chamot, Stewner-Manzanares, 
Küpper, & Russo, 1985). Cognitive strategies are behaviors, techniques, 
or actions used by learners to facilitate the acquisition of knowledge or a 
skill (Derry & Murphy, 1986; Rubin, 1987). 
Metacognitive strategies are management techniques by which 
learners control their learning process via planning, monitoring, 
evaluating, and modifying their learning approaches (Rubin, 1990). 
Socio-affective strategies include asking for clarification, repeating, 
imitating, circumlocuting, cooperating, and engaging in private speech 
(Hall, 2001). This classification scheme, developed initially for ESL 
students (O’Malley et al., 1985), was later validated with foreign 
language learners, including students of Russian, Spanish, and Japanese 
in the United States (Barnhardt, 1992; Chamot and Kupper, 1989; Omori, 
1992), English as a foreign language students in Brazil (Absy, 1992; 
Lott-Lage, 1993), and students of French in Canada (Vandergrift, 1992).  
On the other side, Diaz stated that language learning strategies can 
be divided into two categories. The first is indirect strategies, and the 
second is direct strategies. Indirect strategies tend to originate at a level 
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of unconscious or automated performance and may or may not enter 
consciousness during preparation. 
Direct strategies, in contrast, are used by the learners in a direct 
way, that is, they tend to originate at a level of conscious performance 
and may or may not become unconscious, or automated, during 
preparation. 
3) Some taxonomy of language learning strategies 
There are some taxonomy stated by the expert in case of language 
learning strategies; they are Rubin taxonomy, O’malley taxonomy, and 
Oxford taxonomy. Below some classifications of the experts intend to 
language learning strategies.    
a) Rubin’s Taxonomy 
Rubin (1987), who is the pioneer in the field of LLS, draws a 
distinction between strategies directly contributing to learning and 
those contributing indirectly. According to Rubin (1987), there are 
three types of strategies used by learners that contribute directly or 
indirectly to language learning.  
The first category, Learning Strategies, consists of two main 
types Cognitive and Metacognitive Learning Strategies. They are 
thought to be strategies directly contributing to the language system 
constructed by the learner. Cognitive Learning Strategies (CLS) refer 
to the steps or processes used in learning or problem-solving tasks that 
require direct analysis, transformation, or synthesis of learning 
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materials. Rubin (1987) identified six main CLS directly contributing 
to language learning: Clarification/Verification, Guessing/Inductive 
Inferencing, Deductive Reasoning, Practice, Memorization, and 
Monitoring. Metacognitive Learning Strategies (MLS) are used to 
supervise, control or self-direct language learning. They involve a 
variety of processes as planning, prioritizing, setting goals, and self-
management. 
The second category consists of Communication Strategies, 
which less directly relate to language learning because they focus on 
the process of participating in a conversation and getting meaning 
across or clarifying what the speaker intended. These strategies are 
used by speakers when they are confronted with misunderstanding by 
a co-speaker. Social Strategies comprise the last category, which are 
manipulated when the learners are engaged in tasks that afford them 
opportunities to be exposed to and practice their knowledge. Even 
though these strategies provide exposure to the target language, they 
contribute indirectly to the obtaining, storing, retrieving, and using of 
language (Rubin and Wenden, 1987, pp. 23-27). 
b) O’Malley’s Classification of Language Learning Strategies 
O’Malley et al (1985, pp. 582-584) divide language-learning 
strategies into three main subcategories: Metacognitive Strategies, 
Cognitive Strategies, and Socio affective Strategies. It can be stated 
that Metacognitive Strategy is a term which refers to the executive 
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skills, strategies which require planning for learning, thinking about 
the learning process that is taking place, monitoring of one’s 
production or comprehension, and evaluating learning after an activity 
is completed. Strategies such as self-monitoring, self-evaluation, 
advance organizers, self-management, and selective attention can be 
placed among the main metacognitive strategies. When compared to 
Metacognitive Strategies, it can be stated that Cognitive Strategies are 
not only more limited to specific learning tasks, but they also involve 
more direct manipulation of the learning material itself.  
Among the most important cognitive strategies are repetition, 
elaboration, contextualization, auditory representation and transfer. 
Regarding the social, affective Strategies, it can be stated that they 
involve interaction with another person. They are generally considered 
to be applicable to various tasks. Questioning for clarification, 
cooperation with others to solve a problem, rephrasing, and self-talk 
are some examples of social affective strategies. 
c) Rebecca Oxford’ classification of language learning strategies 
According to Oxford, learning strategies may be divided into 
two classes, direct strategies and indirect strategies, and each class 
contains three categories. Direct strategies help learners to learn the 
target language directly; indirect strategies help learners to support 
and manage language learning without directly involving the target 
language. Direct strategies are subdivided into memory, cognitive, and 
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compensation strategies; indirect strategies are subdivided into 
metacognitive, affective, and social strategies. In this study, the writer 
will take Oxford’s (1990) classification as described below (Oxford, 
1990, p. 8): 
Table II. 1 
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 Memory strategies 
Memory strategies are techniques that help learners store and 
retrieve new information. Memory strategies are based on simple 
principles like laying things out in order, making association, and 
reviewing. These principles are employed when a learner faces 
challenge of vocabulary learning.  
The words and phrases can be associated with visual images 
that can be stored and retrieved for communication. Many learners 
make use of visual images, but some find it easy to connect words 
and phrases with sound, motion or touch.  
For example, learners learn and retrieve information in an 
orderly string (e.g., acronyms), while creating learning and retrieval 
via sounds (e.g., rhyming), images (e.g., a mental picture of the 
word itself or the meaning of the word), a combination of sounds 
and images (e.g., the keyword method), body movement (e.g., total 
physical response), mechanical means (e.g., flashcards), or location 
(e.g., on a page or blackboard) 
 Cognitive strategies 
Cognitive strategies are skills or steps that involve direct 
analysis, transformation, or synthesis of the target language, such 
as formal practice with sounds or structures, functional practice in 
natural interactions, reasoning, translating, analyzing, and note-
taking, etc.  
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This strategy is used for comprehension and production. 
There are four important sets in this group are: Practicing, 
Receiving and Sending Messages, Analyzing and Reasoning, and 
Creating Structure for Input and Output. Practicing is the most 
important in this group which can be achieved by repeating, 
working with sounds and writing, and using patterns. The tools of 
receiving and sending messages are used when learners try to find 
the main idea through skimming and scanning. It is not necessary 
to check every word.  
The adult learners commonly use analyzing and reasoning 
strategies.  These are used to understand the meaning and 
expression of the target language. These are also used to make new 
expressions. 
 Compensation strategies 
Compensation strategies are those that enable learners to 
make up their missing knowledge in the process of comprehending 
or producing the target language, such as guessing wisely in 
listening and reading, using gestures, switching to the native 
language, and using a synonym or description in order to get the 
meaning across in speaking or writing. 
 Metacognitive strategies 
Metacognitive strategies are employed for managing the 
overall learning process. In metacognitive strategy, the learner can 
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center their learning, arrange and plan their learning as well as 
evaluate their learning. Some examples of this strategy are planning 
and arranging for learning tasks, setting goals and objectives, 
monitoring the learning process for errors, and evaluating progress.  
 Affective strategies 
Affective strategies are strategies that help learners gain 
control over their emotions, attitudes, and motivations related to 
language learning. Such strategies include encouraging oneself 
through positive self-talk, talking with someone about your feelings 
about learning the target language, identifying one’s mood and 
anxiety level, rewarding oneself for good performance.  
 Social strategies 
Social strategies help the learner work with others and 
understand the target culture as well as the language. In this 
strategy students ask questions in English, doing cooperate learning 
with others, and empathizing with others.  
For examples, asking questions to get verification, asking for 
clarification of a confusing point, asking for help in doing a 
language task, talking with a native-speaking conversation partner, 
and exploring cultural and social norms, as well as becoming aware 
of others’ thoughts and feelings. 
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c. Speaking Ability 
1) The Nature of Speaking 
The most important aspect of learning a language is mastering 
speaking. Chaney states that speaking is a process of building and 
sharing the meaning through the verbal or non-verbal symbols, or in 
other words, speaking skill is skill of people to express his idea. Speaking 
is one of the language skills which is a tool of communication and the 
most important factor in teaching language. 
2) Basic Types of Speaking 
According to Brown (2003:141), there are five types of speaking 
ability area, there are imitative, intensive, responsive, interactive and 
extensive (monologue). 
a) Imitative. Imitative means copying someone or something. If we 
relate to speaking ability, it means the ability to parrot back (imitate) a 
word or phrase or possibly a sentence. While this is a purely phonetic 
level of oral production, a number of prosodic, lexical and 
grammatical properties of language may be included in the criterion of 
performance.  
b) Intensive. The second type of speaking frequently employed in 
assessment context is the production of short stretches of oral 
language designed to demonstrate competence in a narrow band of 
grammatical, phrasal, lexical or phonological relationship (such as 
prosodic elements, intonation, stress, rhythm, juncture).  The speaker 
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should be aware of semantically in order to be able to respond. 
Examples of intensive assessment tasks include direct response tasks, 
reading aloud, sentence and dialogue, completion, limited of picture-
cued task, including simple sequences; and translation up to the simple 
sentence level.  
c) Responsive. In this type, it demands the speaker and interlocutor to 
be able to respond the question in term of communication. Moreover, 
the in responsive assessment task include interaction and test 
comprehension, but at a somewhat limited level of very short 
conversations, standard greeting and small talk, simple request and 
comment.  The stimulus is almost always a spoken prompt (in order 
preserve authenticity), with perhaps only one or two follow up 
questions.   
d) Interactive. The difference between responsive and interactive 
speaking is the length and complexity of the interaction, which 
sometimes includes multiple exchange and /or multiple participants. 
An interaction can take the two forms of transactional language, which 
has the purpose of exchanging specific information or interpersonal 
exchanges which has the purpose of maintaining social relationship.  
e) Extensive (monologue). The teacher gives students extended 
monologues in the form of oral reports, summaries, storytelling and 
short speeches. Usually teacher gives the students’ time to prepare 
themselves before speaking.  
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In the communicative model of language teaching, the teacher 
should help their students to develop these skill areas of knowledge by 
providing authentic material in order the students can communicate in 
real of the situation. Additionally, the teacher also helps the student to 
develop the ability to produce grammatically correct, logically connected 
sentences that are appropriate to specific contexts, and using acceptable 
or comprehensible pronunciation. 
3) Speaking Ability 
Christiana Bratt Jaulston and Mary Newton Brunder say that 
speaking ability is taken to be the objectives of language teaching: the 
production of the speaker’s competent to communicate in the target 
language. Hughes says that there 5 rating criteria of test of speaking. 
Those areas are: 
a) Accent 
In sociolinguistics, an accent is a manner 
of pronunciation  peculiar to a particular individual, location, or 
nation. An accent may be identified with the locality in which its 
speakers reside (a regional or geographical accent), the socio-
economic status of its speakers, their ethnicity, their caste or social 
class (a social accent), or influence from their first language (a foreign 
accent). 
Accents typically differ in quality of the voice, pronunciation 
and distinction of vowels and consonants, stress, and prosody. 
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Although grammar, semantics, vocabulary, and other language 
characteristics often vary concurrently with accent, the word 'accent' 
may refer specifically to the differences in pronunciation, whereas the 
word "dialect" encompasses the broader set of linguistic differences. 
Often "accent" is a subset of "dialect". 
b) Grammar 
In linguistics, grammar is the set of structural rules governing 
the composition of clauses, phrases, and words in any given natural 
language. The term refers also to the study of such rules, and this field 
includes morphology, syntax, and phonology, often complemented 
by phonetics, semantics, and pragmatics. 
c) Vocabulary 
Vocabulary is commonly defined as "all the words known and 
used by a particular person". Knowing a word, however, is not as 
simple as merely being able to recognize or use it. There are several 
aspects of word knowledge that are used to measure word knowledge. 
A person's vocabulary is the set of words within 
a language  that are familiar to that person. A vocabulary usually 
develops with age, and serves as a useful and fundamental tool 
for communication and acquiring knowledge.  Acquiring an extensive 
vocabulary is one of the largest challenges in learning a second 
language. 
d) Fluency 
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Fluency is the ability to read a text accurately, quickly, and 
with expression. Fluency is important because it provides a bridge 
between word recognition and comprehension. When fluent readers 
read silently, they recognize words automatically. They group words 
quickly to help them gain meaning from what they read. 
e) Comprehension 
The definition of comprehension refers to your ability to 
understand something, or your actual understanding of something. 
 
4) Speaking Assessment 
Many people around the world think that speaking is 
pronunciation. When people hear someone speak, they pay attention to 
what the speaker sounds like almost automatically. Someone who has a 
good pronunciation means he is a good English speaker. The clearer 
someone’s pronunciation, the more master, he/she will be in English. 
Such a determination is really a big mistake. Luoma has stated that there 
are many factors that influence our impression how well someone can 
speak a language. 
Another expert who breaks such a people assumption is Hughes. 
He states that there are some components that should be considered to 
score speaking skill; they are: accent, grammar, vocabulary, fluency, and 
comprehension. Each component has own level to determine how well 
someone’s accent, grammar, vocabulary and so on. Based on Hughes’ 
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book, the level of each component is around 1-6. It means the higher 
score someone’s get, the more he will be. For instance, someone who 
gets 6 in accent component means that he is excellent in accent speaking 
skill component, and so other. 
 
II.2.  RELATED STUDIES 
There were some related studies in this research; the related studies were 
taken from some researches as done by some researchers around the world. 
a. A journal from Reza Zabihi (2011) which was published in Iran from 
English Department of Ferdowsi University of Mashhad. It was entitled 
Personality in English proficiency and achievement. This journal was 
also existed in Wilolud Journals. Zabihi tried to explore the relationship 
between personality, English proficiency and achievement in English 
classes.  
This issue has been booming for many experts around the world, 
especially psychologist and sociologist in predicting the influence of 
personality on academic achievement. They assumed that individual 
differences caused by personality could be used to predict future 
behavior. Previous research showed inconsistence results. Some of them 
positively find relation among them, but others find negatively.  
One of negative findings which stimulate Zadihi to conduct the same 
research was a research from Kiany (1998). He tried to investigate the 
relationship between extraversion, English proficiency and academic 
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achievement. He used EPQ questionnaire to measure extraversion level 
and TOEFL and IELTS to determine level of English proficiency. The 
subject was 40 Iranian non-English postgraduate students. A participant 
in his research were 168 intermediate EFL learners who studying at 5 
private English institutes. He used two instruments; The Interchange 
Objectives Placement Test and the NEO-Five Factors Inventory (NEO-
FFI). 
As the result, Zadihi generally found significant correlation 
between personality traits and English proficiency. In terms of prediction 
of English proficiency by personality, openness to experience showed a 
higher score than other personality trait types. He also found a significant 
correlation between learners’ personality and English achievement. In 
Prediction of English achievement by personality showed that 
contentiousness was the best predictor comparing to extraversion and 
neuroticism. 
From the explanation above, the related study had similar variables 
to this study, namely about personality types. The research finding of the 
related study above was the same as this study that personality had a 
significant relationship to English proficiency. However, there was a 
difference in the type of personality which influenced the proficiency. 
There, openness appeared as the most influential domain, while in this 
study it was conscientiousness.  
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b. A study by Mohammad Jafar Jabbari and Roghieh Sadeghi (2014) 
entitled “The Effect of Learning Strategies on the Speaking Ability of 
Iranian Students in the Context of Language Institutes”. This study aimed 
to provide insights into figuring out if learning strategies could influence 
the speaking ability of language learners within the framework of private 
language centers. To this end, 60 homogeneous language learners 
studying at a private language center in Shiraz, Iran, were randomly 
divided into two groups of experimental and control. The experimental 
group received the strategy-instruction along with their usual 
conversation, and the control group received their usual nonstrategic 
instruction throughout a semester. At the outset of the study, both groups 
were given two pre-tests, an interview to test their speaking ability and a 
questionnaire to check their awareness of the strategies. The same 
instruments were given to the participants as post-tests at the very end of 
the semester. Using descriptive statistics, the findings of this study 
showed that instruction of the strategies makes a significant positive 
difference in the learners' use of the strategies in private language 
centers. The study discussed the implications of the research. 
From the explanation above, the related study had similar variables 
for this study, namely about learning strategies and speaking ability. The 
result of the study showed that there was a positive relationship between 
language learning strategies and speaking ability. 
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c. A journal from Zhang (2008) tried to investigate the influence of 
personality in people language acquisition. Some theories shown that 
individual difference which was resulted in varieties of personality could 
affect person's behavior in acquiring second language. By having 
different behavior encouraged people to have different learning style as 
well. In this research, Zhang only focused on extraversion and 
introversion. He assumed social feature which exists in both types, 
personalities will affect the outcome.  
Supported by previous research conducted by Naiman on 72 
Canadian high school students who are studying French, extrovert 
dominantly got a higher score. Compare to introvert, the willingness of 
extrovert to be more active in communicating their language became the 
key factor of successful acquiring second language itself. Another 
research done by Wesche found a correlation between role playing as a 
reflection of extrovert personality and proficiency in listening and 
speaking skill as language acquisition.  
Since studies shown that extrovert had a better influence on second 
language acquisition, Zhang suggested introvert to be extrovert while 
studying. He argued that personality and individuality are different. 
Individuality is innate, while personality is obtained after born.  
As the implication of those individual differences, there must be an 
adjustment in teaching methodology in order to enhance progress in 
studying a second language. 
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From the explanation above, the related study had almost similar 
variables to this study, namely about extraversion which is a domain of 
personality traits. It has been just an elaboration of some studies which 
had done research about the relationship between personality, individual 
difference and English as second language performance.  
d. The fourth related study is “Learning Strategies and Academic 
Achievement” by A. Muelas, E. Navarro (2014).  The design of this 
research was correlational research. The aim set in the research was to 
know the correlation between the learning strategies used by students 
(through ACRA test) and academic performance in the subjects of 
language and mathematics in the social sciences (considering scores 
students in those subjects in June 2014). In this research, it was used the 
test of learning strategies “ACRA” (Roman and Gallego, 1994), which 
analyzes the following strategies: 1) information acquisition strategies 
(repetition and attentional strategies); 2) information coding strategies 
(mnemonic, organizational and development strategies); 3) information 
retrieval strategies (search strategies and response generation); and 4) 
processing support strategies (metacognitive and socio-affective 
strategies). The total of the sample in this research was 30 students.  For 
the research results it could be seen how learning strategies significantly 
correlated with students’ academic performance; specifically, with 
language subject. We found that performance is significantly related to 
coding (Pearson=0.45; p=0.007) and recovery (Pearson=0.56; P=0.000). 
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On the other hand, in maths subject the significant correlation occurs 
with the coding strategy (Pearson=0.49; P=0.000). 
From the explanation above, the related study had similar variables 
for this study, namely about language learning strategies. The result of 
the study was different result from this study. Language learning 
strategies positively correlated with academic achievement. 
e. The fifth is research by Farzad Salahshour, Mahnaz Sharifi, Neda 
Salahshour (2013) entitled “The relationship between language learning 
strategy use, language proficiency level and learner gender” The aim of 
this study was to explore the relationship between choice of learning 
strategies and frequency of their use and learners' gender and level of 
proficiency in English. The finding of this research showed that Iranian 
high school learners employed learning strategies with medium 
frequency; meta-cognitive strategies were the most frequent, while 
cognitive strategies were the least frequent. And there was a positive 
relationship between language learning strategy and English proficiency 
and gender. 
From the explanation above, the related study has similar variables 
for this study, namely about language learning strategies. The result of 
the study was different result from this study. Language learning 
strategies positively correlated to English proficiency. 
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f. The sixth is a research from Joshua Howard. In 2010, he conducted a 
research which talked about the relationship of extraversion with ESL. He 
tried to prove the most recent research that concluded that Extraversion 
has been proposed as an influence on the success of a second language 
learner. He investigated the effects of extraversion on the spoken English 
performance of 25 native speakers of Spanish. As a result, he found that 
Extraversion correlated negatively with verbal accuracy. 
From the explanation above, the related study had almost similar 
variables for this study, namely about extraversion which is a domain of 
personality traits and English as second language performance. The result 
of the study had the same result as this study where English performance 
was negatively correlated to extraversion. 
g. The seventh is a research from Sofyan A. Gani Dian Fajrina Rizaldy 
Hanifa (2015). This study was done to study the learning strategies used 
by both low and high-performance speaking students in developing their 
speaking skills as well as the differences between their learning strategies. 
The reason for conducting this research was that the competency of many 
students in speaking English was still considered unsatisfactory in Banda 
Aceh. They postulated that one aspect involved in the process of 
developing speaking skills was the learning strategies used by the learners. 
In this study, the data were collected through field research by means of 
documents, questionnaires, and interviews. The result of this study 
indicated that high performance speaking students had better balance in 
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using all kinds of learning strategies (memory, cognitive, compensatory, 
metacognitive, affective, and social) for enhancing their speaking skills; 
the same could not be found with low performance speaking students. 
Besides, the high-performance students employed more learning strategies 
consciously and appropriately compared to the low performance students. 
Based on the research results, it was suggested that students should be 
trained to be more aware of their own speaking learning strategies. They 
should use appropriate language learning strategies more consciously, 
purposefully, and frequently to be more successful in developing their 
speaking skills. 
From the explanation above, the seventh related study had similar 
variables to this study, namely about language learning strategies and 
speaking skill. The result of the study had different result from this study 
where the high performance of speaking skill significantly correlated to 
the strategies they used.  
h. The eighth is a research of Sawako Kato from Bunkyo Gakuin University, 
Japan (2009). The purposes of this study were to explore the primary 
language learning strategies used by Japanese university students, to 
determine how language proficiency levels relate to the use of language 
learning strategies and personality type, and to practically apply the 
findings to university teaching situations. Factor analysis, conducted in a 
sample consisting of 187 Japanese university students, identified five 
underlying factors: Authentic-language-use strategies, Heuristic strategies, 
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Social strategies, Pleasure-oriented strategies and Entrance-exam-
measured strategies. Correlation analysis showed that Authentic-language-
use, Heuristic, Social, and Pleasure-oriented strategies had positive 
correlations with proficiency, however, Entrance-exam-measured 
strategies, the distinctive factor in Japanese students, had no correlation 
with proficiency. Though there was no relationship between personality 
traits and proficiency, this study found that the students with personality 
traits such as endurance and order, which are conventionally regarded as 
being beneficial to Japanese students of English, used impractical 
strategies. This study suggests that being immersed in an enjoyable and 
interactive learning environment is more effective than solitary, repetitive 
study. 
From the explanation above, the eighth related study have similar 
variables to this study, namely about language learning strategies and 
personality types. The research finding of the related study above in one 
part was different from this study that there was no relationship between 
personality type and proficiency level. However, in another part, it found 
that there was a relationship between language learning strategies and their 
proficiency in English. 
 
i. The ninth is a research of Laleh Moqaddas, Saleh Haqshenas and Maryam 
Gol (2013). The present study was an attempt to investigate the 
relationship between personality traits and their speaking ability. The 
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existence of relationships between gender and students’ personality traits 
and their speaking ability taken into consideration, too. To this end, the 
present study surveyed and analyzed 50 males and females in Shokouh 
language institute in Darab in the summer of 2012-2013. Regarding the 
aims of the study, they took part in the Eysneck personality questionnaire 
and also were interviewed about ''a trip they had''. The result of the 
correlation procedure analysis indicated that there is no relationship 
between two variables. Furthermore, regression analysis is not allowed. 
Findings also indicated that there was a neutral relationship between 
students’ personality traits and their speaking ability. The results of the t-
test showed that students’ gender has a relationship with their personality 
traits. In this study, statistical techniques such as mean, standard deviation, 
Pearson correlation, multiple regression and independent sample t-test 
were used. 
From the explanation above, the ninth related study had similar 
variables to this study, namely about personality traits and speaking 
ability. The research finding of the related study above was different from 
this study. It was found out that there was no relationship between 
personality traits and their speaking ability. 
 
j. The tenth is a research of Marwiyah and Kaswan conducted a research 
entitled “The Influence of Student’s Learning Style on Their Speaking 
Ability at Class IX of Mts Muslimin Peusing Bandung Barat”. The 
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research shows one of the important factors contributing to the 
phenomenon is that the teacher's teaching style that does not match the 
learning styles of learners. The objectives of the research are to identify 
whether students' learning styles influence of speaking ability at class IX 
of MTs Muslimin Peusing Bandung Barat and to find out which learning 
style is the best in learning speaking skill. In the research design, the writer 
used quantitative research, or more specially the survey method which 
consist of two classes (40 students) as the sample. Questionnaire and test 
were as the instruments.  Data analysis shows that there is no significant 
difference among students’ speaking ability based on their learning styles 
because the data clearly reports that all the result of significance value are 
higher than 0.05. Meanwhile, to have the significant difference, the sigh, 
value or the significance value should lower than 0.05. The conclusion was 
the best speaking score is an individual learner from other learning styles, 
and there was no significant difference between learning style on their 
speaking ability. 
From the explanation above, the tenth related study had similarity 
with this study, namely about speaking ability. The research finding of the 
related study above was almost the same as this with this study. It found 
that the students’ learning style was not significantly influence their 
speaking ability. 
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Related studies above were some most related previous studies to this 
researcher’s study. There were studies which have the same instrument to obtain 
personality traits and language learning strategies data. The research design of 
those researches had also similarity to this research. However, although many 
scholars have conducted research to find out the correlation among the variables, 
the result always showed different. It might be influenced by the aims and subject 
of the research.  
Compared to this study, in various similarities appear, offers a different 
theory in elaborating and analyzing the data. It is hoped that it would help further 
researcher to adopt the result.   
 
II.3.  OPERATIONAL CONCEPT AND INDICATOR 
The operational concept is a main element to avoid misunderstanding and 
misinterpretation from the research in carrying out this research. It is necessary to 
clarify briefly the variable used in analyzing the data.  
In this research, there are three variables;  two of them are independent 
variables. The first independent variable in this research is personality traits.  The 
second independent variable is language learning strategy, and one dependent 
variable; is speaking ability. 
The concept of this study can be described in the diagram below: 
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Table II. 2 
The Conceptual Framework 
 
 
 
 
  
 
  
 
 
 
 
In operating the research on all variables, this study, work based on the 
following indicators: 
The indicators of five personality traits variable are: 
a. Extraversion 
1) Students are the life of the party. 
2) Students don't mind being the center of attention. 
3) Students feel comfortable around people. 
4) Students start conversations. 
5) Students talk to a lot of different people at parties. 
 
 
Students’  
Personality Traits (X1) 
Students’  
Speaking Ability (Y) 
Students’  
Language Learning 
Strategy (X2) 
 
Students’  
Speaking Ability (Y) 
Students’  
Personality Traits (X1) 
 
 
 
Students’  
Language Learning 
Strategy (X2) 
X 
51 
 
 
 
b. Agreeableness 
1) Students are interested in people. 
2) Students sympathize with others' feelings. 
3) Students have a soft heart. 
4) Students take time out for others. 
5) Students feel others' emotions. 
6) Students make people feel at ease. 
 
c. Conscientiousness 
1) Students are always prepared. 
2) Students pay attention to details. 
3) Students get chores done right away. 
4) Students like order. 
5) Students follow a schedule. 
6) Students are exacting in their work. 
  
d. Neuroticism 
1) Students are easily disturbed. 
2) Students change my mood a lot. 
3) Students get irritated easily. 
4) Students get stressed out easily. 
5) Students get upset easily. 
6) Students have frequent mood swings. 
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e. Openness to experience 
1) Students have a rich vocabulary. 
2) Students have a vivid imagination. 
3) Students have excellent ideas. 
4) Students are quick to understand things. 
5) Students use difficult words. 
6) Students are full of ideas. 
 
The indicators of language learning strategies variable are: 
a. Memory strategies 
1) Students create mental linkage to memorize the target language. 
2) Students use image to memorize the target language 
3) Students review the target language to memorize it. 
 
b. Cognitive strategies 
1) Students involve direct analysis in learning language. 
2) Students transform the language into some patterns 
3) Students synthesize to comprehend the target language. 
c. Compensation strategies 
1) Students guess unfamiliar words in comprehending target language. 
2) Students describe words in order to get the meaning across in speaking 
or writing. 
3) Students use gesture to produce meaning in speaking 
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4) Students use synonym to get meaning across speaking or writing. 
 
d. Metacognitive strategies 
1) Students manage the planning in language learning to reach goal and 
objective of the target language 
2) Students monitor what they get in learning English. 
3) Students evaluate what they have studied abut language. 
 
e. Affective strategies 
1) Students control their emotion in learning English 
2) Students use good attitudes in learning English. 
3) Students motivate themselves to speak English. 
4) Students encourage themselves through self-talk 
5) Students talk to others about their feeling in learning English. 
 
f. Social strategies 
1) Students always ask questions in English. 
2) Students cooperate with others to improve their language 
3) Students become aware of others when they speak English. 
  
 The indicator of the dependent variable is the lowest score of Arthur Hughes 
table about speaking skill assessment is 5, the highest is 25.  
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11.4. ASSUMPTIONS AND HYPOTHESES 
 The assumption  
a. There are various strategies which students use in the learning process 
b. There are different strategies which used by students between students’ 
achievement in acquiring speaking ability. 
c. There are various types of personality of the students 
d. Students who have particular personality  acquire better speaking ability. 
e. Students with more learning strategies  have good ability in speaking. 
 
The Hypotheses 
Ha1:  There is a significant influence of personality traits toward their 
speaking skill at the second level student of Language Development 
Center UIN SUSKA Riau. 
Ha2: There is a significant influence of language learning strategies toward 
students’ speaking skill at the second level student of Language 
Development Center UIN SUSKA Riau. 
Ha3: There is a significant influence of personality traits and language 
learning strategies toward their speaking skill at the second level 
student of Language Development Center UIN SUSKA Riau. 
 
 
